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Program in Higher Education 
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EDHE 6000 

Syllabus 

Fall 2019 

Thursdays, 5:30 – 8:20 p.m., Wooten Hall Room 121 

  

Instructor: Veronica Jones Baldwin, Ph.D. 
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Office Phone: (940)369-8287 

In-Person Office Hours: Tuesdays and Thursdays, 12:30-3:30 p.m. 

By appointment; most questions can be addressed via e-mail  

Online meeting option: https://unt.zoom.us/j/3195992323; Zoom ID: 319-599-2323 

 

*This syllabus is current as of August 2019 as a working document. I reserve the right to change 

this syllabus at any time. You will be able to access updated versions on the Canvas website.  

________________________________________________________________________ 

DESCRIPTION OF THE COURSE 

 

This course orients entering doctoral students to the study of higher education. It 

acquaints graduate students with higher education as an interdisciplinary field of study 

that bridges practice, theory, and empirical research. It enhances students' abilities of 

critical reading, critical thinking and analysis, writing, and inquiry. 

 

OBJECTIVES OF THE COURSE 

 

 Understand the reasons for and foundations of research; 

 Understand and participate in the socialization of doctoral study; 

 Learn cultural dynamics of the study of higher education; 

 Understand the theories upon which the study of higher education is based and how those 

theories relate to practice; 

 Build and utilize a scholarly vocabulary; and 

 Learn to approach scholarly writing in a systematic manner. 

 

 

 

 



REQUIRED TEXT  

 

Rallis, S. F., & Rossman, G. B. (2012). The research journey: Introduction to inquiry. New  

York: Guildford Press. 

 

ADDITIONAL RESOURCES 

 

 APA manual, 6th edition 

 Readings via online course reserve: http://library.unt.edu 

o Click “Course Reserves” under Most Requested – Students 

o Enter “EDHE 6000” 

o Select “Jones, Veronica” 

o Password for book chapter readings: 6000F19 

 

RECOMMENDED READING 

 

Bastedo, M. N., Altbach, P. G., & Gumport, P. J. (2016). American higher education in 

the 21st century. Baltimore, MD: The Johns Hopkins University Press. 

Harper, S. R., & Jackson, J. F. L. (Eds.). (2011). Introduction to American higher education.  

New York: Routledge. 

Hart, C. (2018). Doing a literature review: Releasing the research imagination. Sage. 

McMillan, J.H. (2015). Fundamentals of educational research (7th ed.). Boston, MA: Pearson. 

Rockinson-Szapkiw, A. J. & Spaulding, L. S. (2014). Navigating the doctoral journey: A 

 handbook of strategies for success. Maryland: Rowman & Littlefield. 

 

ENGAGEMENT IN THE LEARNING COMMUNITY:  

 

1. I strive to create a supportive learning environment that nurtures individual and group 

differences and encourages engaged, honest conversations.  It is my intent that everyone 

feels comfortable to share and explore ideas.  In the course of class discussions, I 

welcome disagreements in the spirit of critical thinking and challenging ideas, but please 

remember to be respectful of other points of view, whether you agree with them or not.  

In this class, derogatory comments based on race, ethnicity, class, gender, sexual 

orientation etc. will not be tolerated. Please be aware of your social positionality, and 

utilize reflection of self and others to gain a deeper understanding of course topics.   

 

2. If you look through the class schedule, you will see that you will be required to do 

reading BEFORE attending the class. This will allow us to do other activities in class. 

Some of the work we will do in class will involve working with other students in groups 

or pairs – so if you do not prepare adequately before class, you will not only hurt your 

chances to learn, but you will also affect the learning of other students. While we will 

deliberately revisit some topics and ideas in class, we will probably not be able to cover 

everything in the readings. The readings are for your benefit and will ultimately make 

you successful in your assignments; therefore, you need to read. All discussion should be 

grounded in the text.  

 



3. Because this course will rely heavily on in-class discussion and activities, you are 

expected to attend ALL classes.  Punctual attendance at all class sessions is your 

obligation. Please let me know at least two weeks ahead if you need to miss class because 

of a religious observance. Absences will affect your understanding of concepts as well as 

your ability to successfully complete assignments. You are responsible for getting in-

class activity notes or activities from Canvas or from a classmate. 

 

4. Please limit use of personal devices to accessing class materials or taking notes during 

class instruction and/or learning.  Laptops can cause a distraction to you as well as your 

peers and instructor, so refrain from use when classmates are presenting. Excessive web 

surfing and inappropriate use of laptops will affect your class engagement points. Place 

all cell phones on silent and use only during appointed breaks.  

 

5. Food and drinks in class are welcomed, but please make sure to clean up. 

 

COURSE EXPECTATIONS AND EVALUATION 

                                          

Attendance and Engagement (15 points): Students who miss multiple class meetings are who 

are habitually tardy will not receive points for participation.  As a rule of thumb, you cannot 

miss more than 2 classes and still pass the course. Late, unexcused, or non-negotiated tardy 

arrivals (more than 3 incidents over the entire semester) will result in a significant reduction of 

your participation grade. There is no option to make up missed class time. An absence may be 

excused for the following reasons: a religious holy day; active military service; participation in 

an official university function; illness or other extenuating circumstances; pregnancy and 

parenting under Title IX; and when the University is officially closed by the President. The 

student is responsible for requesting an excused absence in writing as early in the semester as 

possible, and personally delivering to me satisfactory evidence to substantiate the excused 

absence. 

 

Class engagement includes all of the following: actively listening, reading of all required 

materials, and thoughtfully contributing to the class dialogue, activities, and group work.  Your 

contribution to class discussions is essential to your learning and growth as a graduate student.  

In considering your level of class engagement, please be aware of your ability to raise thoughtful 

questions, to listen and respond to your classmates’ ideas, and to increase or decrease your level 

of participation if necessary based on others around you. Weekly readings should be completed 

prior to the class meeting for which they are assigned. In addition to these readings, students are 

encouraged to provide additional materials and resources to stimulate discussion.  Short activities 

will be used to account for attendance and engagement. 

 

Weekly News Update (5 points)  

Students are expected begin to develop the habits of engaged, active professionals and scholars 

which includes being aware of significant current news events and publications in higher 

education. Toward that end, one student will be responsible for sharing current national, state, 

regional, or local news related to higher education each week. You will have 20-25 minutes to 

summarize the news and comment on its impact for the field of higher education. Then you will 



lead the class in an activity to further engage classmates with the topic. Conclude by providing 

the class with 1-2 research questions that you could create based upon this issue.  

 

Epistemology Reflection Paper (10 points) 

You are asked to write an essay on the paradigm(s)/epistemologies that you most relate to in 

your professional and personal life and that you are drawn to in your work as a future scholar.  

The paper should include, at a minimum: 1) a definition/explanation of what that paradigm is and 

its strengths and possible limitations, 2) the ways and reasons that you relate with that particular 

epistemology, 3) any specific personal experiences or larger social issues that cause you to see 

the world through that paradigm, and 4) how you think that paradigm will be of benefit as you 

begin your journey as a doctoral student.  In addressing where you position yourself 

epistemologically as a researcher or scholar, the paper should have a clear introduction that 

includes a thesis statement, paraphrased and direct quotes from the text, and meaningful 

conclusion that addresses the implications of your reflection for your future as an educational 

researcher/practitioner. The paper should be no more than 4 pages, double-spaced, excluding 

cover page and references in APA 6th edition format. 
 

Case Study Write-Up (5 points) 

You will bring a copy of case study write-up with you to class- two-pages, double spaced. 

Describe a situation that you have experiences in an educational setting. This experience may 

have been troubling, instrumental in your growth as an individual, or unresolved. Follow the 

steps below on how to write a case study. We will use your case throughout the course to analyze 

and apply the ideas we will discuss.   

 

How to Write the Case Study  

(Limit to 2 pages, double-spaced (excluding cover page), MAXIMUM) 

 

I. Purpose 

In your personal case study, describe an educational experience that was significant in your life.  

Choose an experience or situation that you found troublesome over a period of time, that affected 

you long term, or in some way feels unresolved.  This personal case should be a description, 

not an analysis or interpretation of the event. Write the story in first person, describing what 

happened to you, including your thoughts and feelings.  

 

II. Focus 

You will be most successful if you focus the case on a particular experience rather than 

attempting to cover months of experiences in a particular setting. A single critical event (e.g., a 

difficult decision, significant accomplishment, a life-changing conflict) is typically the best focal 

point for the study.  

 

III. Organization of the Case Study 

1. Set the stage by providing a brief description of the educational context and your role in 

it. Give the reader information that you feel is most important to become familiar with the 

situation to understand the most important factors. (This requires selectivity; part of the 

art of case writing is separating significant facts from the abundance of information that 

might be included.) 



2. Wherever possible, directly describe the events. For example, if there was a difficult 

conflict, try to include a direct description of what different people involved actually said 

during the conflict. (A script representing part of the conversation might be helpful in 

such cases.) 

3. Consider the following as possible elements: (a) organization structure, (b) who were the 

significant individuals or groups and what were their relationships to one another, (c) was 

there conflict and, if so, over what, (d) were there power differentials among the persons 

involved in terms of organizational hierarchy, race, class, gender or other social 

difference? 

4. A good case often ends with a question, unresolved problem, or dilemma (e.g., what 

decision should I make at this point? How could I solve this problem?) Don’t solve the 

case. Leave it hanging. 
5. Please disguise the identity of the organization (e.g., school) and individuals, so use 

pseudonyms. Use fictitious names wherever you feel it is appropriate. Anonymity is 

important in protecting individuals’ identity.  

 

*This case description is adapted from work by Professor Terrance Green at the University of 

Texas at Austin.  

 

How to Conduct the Case Study Analysis (In-Class Assignment) 

1. During class you will analyze your case (and a partner’s case) using various paradigms 

(e.g., positivism, constructionism, critical, postmodern, etc.). Discuss the issues and 

solutions of the case from each perspective. The goal of this exercise is not to solve the 

case, but to understand issues from multiple perspectives.  

2. When analyzing the case (i.e., from a positivism perspective), ask yourself, what 

positivist issues are contributing to the problem and are going on in the case? Write your 

answer based on the descriptions and viewpoints offered for each epistemology. Use an 

in-depth exploration of the paradigm to probe into your case, rather than just a surface 

review of concepts as applied to the case.  

3. Then, ask yourself, what could be some positivism “solutions” to help address the 

issues/problems that surfaced in the case? Refer to the readings to think through how 

changes made from that paradigm could have prevented the complication from arising in 

the first place, or could help address the problem that has arisen in the case. 

4. Use citations as appropriate from the literature. 

 

How to Write the Case Study Analysis (from a paradigm of your choice) (15 points) 

1. Your case analysis write-up will be similar to that which you’ve done in class with a 

partner. 

2. Your write-up should be 4-5 pages (excluding cover page and references), double-

spaced pages, 12-point font. Write your case analysis as a narrative and not as a list. 

3. You will analyze your case from your chosen paradigm to discuss the issues and 

solutions of the case from that perspective. The goal of this exercise is not to solve the 

case, but to understand issues from a particular perspective.  

4. For example, taking a critical perspective, ask yourself, “What critical issues are 

contributing to the problem and are going on in the case?” Write your answer based on 

the descriptions and viewpoints offered for that paradigm. Use an in-depth exploration of 



the paradigm to probe into your case, rather than just a surface review of concepts as 

applied to the case.  

5. Then, ask yourself, what could be some critical “solutions” to help address the 

issues/problems that surfaced in the case? Refer to the readings to think through how 

changes made from that paradigm could have prevented the complication from arising in 

the first place, or could help address the problem that has arisen in the case. 

6. Use citations as appropriate from the literature. 

 

Article Review (10 points) 

You are asked to review a research article from a higher education journal. The article should 

have been published in the last five years.  The article you select should outline a formal research 

project and not an opinion piece or essay.  In this paper, you will critique the article based on our 

discussions in class about what constitutes quality research. In your paper, you should 

summarize the article but primarily analyze its approach to the study of higher education.  What 

is the problem the authors studied? From what theoretical perspective(s) does the study proceed? 

What methods are employed? What is the author(s) positionality and the study limitations? What 

implications do the author(s) provide about higher education? Do not merely summarize the 

article.  Provide insights into the author’s decisions and their consequences. No single study can 

account for all things. The purpose of this assignment is therefore to strengthen your ability to 

read research and think about the ways in which it is generated. The paper should be no more 

than 4 pages, double-spaced, excluding cover page (no reference page needed, include the 

full citation on the cover page).   

Mini-Research Prospectus (10 points) 

You will use the mini-research prospectus throughout the course to analyze and apply the ideas 

we are discussing. Your mini-research prospectus should include (2 pages, double-space, MAX, 

excluding cover page and references): 

1. Title 

2. Introduction/Purpose of Study 

a. Problem statement or why is this study needed? What problem is it addressing? 

(Typically, use the literature to support your argument)  

b. Why is this important and why should we care? 

3. Identify the 2-3 strands of literature (the headings) that will frame the study, and give a 

brief description of how that literature strand helps you to explore the problem. Cite at 

least 2 sources for each strand. 

4. Research question(s) (we will discuss how to write research questions). What is your 

burning question? 

5. Reference list with at least six sources.  

 
Final Research Prospectus (20 points) 

Writing the Conceptual Framework for Your Study  

 

This assignment will be vitally important in your graduate studies, especially for your 

Dissertation Proposal/Qualifying Paper, etc.): 10 pages maximum (excluding cover page and 

references). The paper should include the following. 



1. Title 

2. Introduction/Purpose of Study (purpose statement). For example, the purpose of this 

study is to . . .  

3. Research question(s) (Intro & Questions should be 1-2 pages) 

4. Identify the 2-4 strands of literature (the headings) that will frame the study, and identify 

what is missing in this literature and how your study will address this gap. (3-4 pages) 

5. Theoretical Framework including: 

a. The epistemological orientation of the framework 

b. A description of the framework including its major tenets 

c. Why this framework is a good fit for your study 

d. Where else in the related literature has this framework been used - Include a review 

of 2 related empirical articles that have used the same theoretical framework that you 

are using. (2-3 pages) 

6. Conclusion (1 page) 

 

Final Presentation (10 points) no more than 10 minutes 

Slide 1 – Title slide 

Slide 2 – Discuss your epistemological influences, your positionality, & your research journey 

this semester 

Slide 3 –Purpose of the study and research questions 

Slide 4 – List of literature strands (give a brief overview & 2-3 citations for each topic) 

Slide 5 – Theoretical framework (the epistemological orientation of the framework, a 

description of the framework including its major tenets, and why this framework is a 

good fit for your study) 

Slide 6 – Conclusion 

 

Assignment Breakdown: 

1.   Attendance/Participation/Discussion   15 points   

2.  Weekly News Updates             5 points 

3.  Epistemology Reflection Paper   10 points 

4.  Case Study Write-Up     5 points 

5.  Article Review Paper                                            10 points 

6.  Case Study Analysis    15 points 

7.  Mini Research Prospectus    10 points 

8.  Final Paper     20 points 

9.  Final Presentation     10 points 

           TOTAL          100 POINTS 

 

Grade Scale (for Course Grade): 
A = 90– 100 

B = 80 – 89.99 

C = 70 – 79.99 

D = 60 – 69.99 

F = 59.99 or below 

 

 



Turning in Assignments: All written assignments must be submitted both through Canvas 

and by email on the due date.  All assignments must be submitted to Canvas for verification of 

originality through Turnitin. An originality score of more than 15% will result in a rewrite. 

Please also email me a backup copy of your assignments to ensure that I receive it in the event 

that there is a Canvas malfunction. For all emailed assignments, please name your individual 

assignments with your last name: “Last Name_assignment” before the file extension. For 

example, if your last name is Baldwin and you are turning in the article review, please name the 

file for your assignment “Baldwin_articlereview.” This will help me keep track of individual 

students’ assignments instead of receiving a large group of assignments with the same file name. 

All assignments unless otherwise noted are due by 5:30 on the due date.  

 

Writing Style: All written work for this course and all graduate courses must be original work 

and conform to the American Psychological Association Style Manual (2010), 6th Edition. All 

papers must be typed and double-spaced with 1-inch margins on all sides, Times New Roman in 

size 12 font. The page number count for papers does not include the cover page or the reference 

list and points will be deducted for pages under the required number. Please make sure you work 

is properly formatted and proofread before submitting assignments.  In addition to being clear, 

concise, and organized, written work should be reflective, analytical, and incorporate literature 

and research from the course as well as outside readings to support discussion and arguments.  I 

am available to discuss your writing if you have any concerns, so please schedule appropriate 

time before assignments are due.  

 

Make-up Work/ Late Assignments: Assignments must be turned in on the due date.  

Assignments turned in within one day of the due date will result in a 10% reduction to the 

assignment grade; assignments turned in within two days of the due date will result in a 40% 

reduction to the assignment grade. Assignments will not be accepted (0 points awarded) more 

than two days following due date. No extra credit assignments are available in the course, so 

please contact me in advance if you anticipate a problem.  

 

Note: Life happens! I understand that things may come up in your personal life that will affect 

your efforts in class. As a former graduate student I understand, and I deal with life stress as 

well. Please contact me if something is going on so that we can discuss and see if arrangements 

can be made for special circumstances or emergencies. I am here to support you, so please keep 

me in the loop!  

 

COLLEGE OF EDUCATION ADA NON-DISCRIMINATION POLICY 

 

The University of North Texas College of Education does not discriminate on the basis of  

disability in the recruitment and admission of students, the recruitment and employment of  

faculty and staff and the operation of any of its programs and activities as specified by federal  

laws and regulations.  The designated representative for the Department of Counseling,  

Development and Higher Education is Dr. Jan Holden. Copies of the College of Education ADA  

Compliance document are available in the Dean’s Office, 214 Matthews Hall. 

 

The student has the responsibility of informing the course instructor of any disabling condition  

that will require modifications to avoid discrimination.  The University of North Texas provide  



academic adjustments and auxiliary aids to individuals with disabilities, as defined under the  

law, who are otherwise qualified to meet the institution’s academic and employment  

requirements. For assistance call (940) 565-2456.   TDD access is available through Relay  

Texas: 1-800-735-2989. 

 

 

Succeed at UNT: 

 

· Show Up 

· Find Support 

· Take Control 

· Be Prepared 

· Get Involved 

· Be Persistent 

 

Academic Integrity and Academic Dishonesty 

 

Academic Integrity is defined in the UNT Policy on Student Standards for Academic Integrity.  

Academic Dishonesty includes cheating, plagiarism, forgery, fabrication, facilitating academic 

dishonesty, and sabotage. Any suspected case of Academic Dishonesty will be handled in 

accordance with University policy and procedures. Possible academic penalties range from a 

verbal or written admonition to a grade of “F” in the course.  Further sanctions may apply to 

incidents involving major violations.  The policy and procedures are available at: 

http://vpaa.unt.edu/academic-integrity.htm. 

 

Acceptable Student Behavior 
 

Student behavior that interferes with an instructor’s ability to conduct a class or other students' 

opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional 

forum at UNT. Students engaging in unacceptable behavior will be directed to leave the 

classroom and the instructor may refer the student to the Dean of Students to consider whether 

the student's conduct violated the Code of Student Conduct.  The university's expectations for 

student conduct apply to all instructional forums, including university and electronic classroom, 

labs, discussion groups, field trips, etc.  The Code of Student Conduct can be found at 

www.deanofstudents.unt.edu  

 

 

Disability Accommodation 

 

The University of North Texas makes reasonable academic accommodation for students with 

disabilities. Students seeking accommodation must first register with the Office of Disability 

Access (ODA) to verify their eligibility. If a disability is verified, the ODA will provide you with 

an accommodation letter to be delivered to faculty to begin a private discussion regarding your 

specific needs in a course. You may request accommodations at any time, however, ODA notices 

of accommodation should be provided as early as possible in the semester to avoid any delay in 

implementation. Note that students must obtain a new letter of accommodation for every 

http://vpaa.unt.edu/academic-integrity.htm
http://www.deanofstudents.unt.edu/


semester and must meet with each faculty member prior to implementation in each class. 

Students are strongly encouraged to deliver letters of accommodation during faculty office hours 

or by appointment. Faculty members have the authority to ask students to discuss such letters 

during their designated office hours to protect the privacy of the student.  For additional 

information see the Office of Disability Accommodation website at http://www.unt.edu/oda. You 

may also contact them by phone at 940.565.4323. 

 

EagleConnect 

 

All UNT students should activate and regularly check their EagleConnect (e-mail) account. 

EagleConnect is used for official communication from the University to students. Many 

important announcements for the University and College are sent to students via EagleConnect. 

For information about EagleConnect, including how to activate an account and how to have 

EagleConnect forwarded to another e-mail address, visit https://eagleconnect.unt.edu.  This is the 

main electronic contact for all course-related information and/or material. 

 

Emergency Notifications and Procedures 

 

UNT uses a system called Eagle Alert to quickly notify students with critical information in the 

event of an emergency (i.e., severe weather, campus closing, and health and public safety 

emergencies like chemical spills, fires, or violence). In the event of a university closure, please 

refer to Blackboard for contingency plans for covering course materials. 

 

Observation of Religious Holy Days 

 

If you plan to observe a religious holy day that coincides with a class day, please notify your 

instructor as soon as possible. 

 

Retention of Student Records 

 

Student records pertaining to this course are maintained in a secure location by the instructor of 

record. All records such as exams, answer sheets (with keys), and written papers submitted 

during the duration of the course are kept for at least one calendar year after course completion. 

Course work completed via the Blackboard online system, including grading information and 

comments, is also stored in a safe electronic environment for one year. Students have the right to 

view their individual record; however, information about students’ records will not be divulged 

to other individuals without proper written consent. Students are encouraged to review the Public 

Information Policy and the Family Educational Rights and Privacy Act (FERPA) laws and the 

University’s policy. 

 

Sexual Discrimination, Harassment, & Assault 

                                                                                          

UNT is committed to providing an environment free of all forms of discrimination and sexual 

harassment, including sexual assault, domestic violence, dating violence, and stalking. If you (or 

someone you know) has experienced or experiences any of these acts of aggression, please know 

that you are not alone. The federal Title IX law makes it clear that violence and harassment 

https://webmail.unt.edu/OWA/redir.aspx?C=YUGO8pbq1EOOALhrfxCQqwybdgkkl88IAc8VFxSJdhTz5mYzMQ-8uOZ0tdH1iTZ3RxgThOO2UN4.&URL=http%3a%2f%2fwww.unt.edu%2foda
https://eagleconnect.unt.edu/


based on sex and gender are Civil Rights offenses. UNT has staff members trained to support 

you in navigating campus life, accessing health and counseling services, providing academic and 

housing accommodations, helping with legal protective orders, and more.  

  

UNT’s Dean of Students’ website offers a range of on-campus and off-campus resources to help 

support survivors, depending on their unique needs: 

http://deanofstudents.unt.edu/resources_0.  Esther Oppong is UNT’s Student Advocate and she 

can be reached through e-mail at SurvivorAdvocate@unt.edu or by calling the Dean of Students’ 

office at 940-565-2648.  You are not alone.  We are here to help. 

 

Student Perceptions of Teaching (SPOT) 

 

Student feedback is important and an essential part of participation in this course. The student 

evaluation of instruction is a requirement for all organized classes at UNT. The survey will be 

made available during weeks 13 and 14 of the long semesters to provide students with an 

opportunity to evaluate how this course is taught. Students will receive an email from "UNT 

SPOT Course Evaluations via IASystem Notification" (no-reply@iasystem.org) with the survey 

link. Students should look for the email in their UNT email inbox. Simply click on the link and 

complete the survey. Once students complete the survey they will receive a confirmation email 

that the survey has been submitted. For additional information, please visit the spot website at 

www.spot.unt.edu or email spot@unt.edu. 

 

Campus Carry Notification [if applicable] 

 

The class meets in a UNT facility in which the legal carrying of a concealed firearm by an LTC 

permit holder is prohibited. Please refer to campuscarry.unt.edu for more information. 
 

Additional Student Support 

 

Any student who has difficulty affording groceries or accessing food to eat every day, or who lacks 

a safe and stable place to live, and believes this may affect their performance in the course, is urged 

to contact the Dean of Students located on the 4th floor of the Union, Suite 409 or by calling 940-

565-2648. Furthermore, please notify me if you are comfortable doing so. This will enable me to 

provide additional resources that I may possess. 

        

 

 

 

 

 

 

 

 

 

 

 

http://deanofstudents.unt.edu/resources_0
http://SurvivorAdvocate@unt.edu
mailto:no-reply@iasystem.org
http://www.spot.unt.edu/
mailto:spot@unt.edu


CLASS SCHEDULE 

 
DATE                                       ASSIGNMENTS          DUE DATES 

August 29 Introduction to the Study of Higher Education   

Introductions & community building 

Discuss our positionality/worldview 

Syllabus review 

Trends in higher education 

Opening discussion sign-up 

 

Guest Faculty: Dr. V. Barbara Bush, Higher Ed Program Chair 

 

 

September 5 Introduction to social science research 

What are paradigms? 

 Rallis & Rossman Chapter 1 “Inquiry as Learning: Beginning 

the Journey” 

 Kuhn, T. S. (2012). The route to normal science. In Kuhn,    

      T. S. (Ed.), The structure of scientific revolutions (4th  

      ed.) (pp. 10-22). Chicago: University of Chicago Press. 

  Guba, E.G. & Lincoln, Y.S. (1994). Competing paradigms  

      in qualitative research. In N.K. Denzin & Y.S. Lincoln  

      (Eds.), The landscape of qualitative research (pp. 195- 

      220). Thousand Oaks, CA: Sage. 

 

Guest Faculty: Dr. Cliff Harbour, Professor 

 

Issues Discussion – Bring in a higher ed issue covered in current news 

(subscribe to Inside Higher Ed or Chronicle of Higher Education; 

plan to do this for each class) 

 

September 12 

 

 

 

Library Resources for Doctoral Students – Jo Monahan (Willis 

136) 

What are the fundamental tools of the profession?   

APA & UNT higher education doctoral student handbook 

 

Epistemology 

What is epistemology? How are methodological decisions important 

to our work? 

 Rallis & Rossman Chapter 2 “Ways of Knowing: Finding a 

Compass” 

 Siegel, H. (2006). Epistemological diversity and education  

      research: Much ado about nothing much? Educational  

      Researcher, 35(2), 3-12. 

 Koro-Ljungberg, M., Yendol-Hoppey, D., Jude, J. & Hayes,  

      S.H. (2009). (E)pistemological awareness, instantiation of  

      methods, and uninformed methodological ambiguity in  

      qualitative research projects. Educational Researcher,       

      38(9), 687-699. 

 

  



September 19 

 

 

 

Research Inquiry  

What is the cycle of inquiry? How do I review scholarship on a 

particular topic of inquiry? 

 Rallis & Rossman Chapter 3 “The Cycle of Inquiry: More 

than One Way to Get There” 

 Hart, C. (2018). The literature review in research. In Hart, C. 

      (Ed.), Doing a literature review: Releasing the research  

      Imagination (pp. 1-25). Sage. 

 McMillan, J. H. (2004). Locating and reviewing related  

      literature. In McMillan, J. H. (Ed.), Fundamentals of    

      educational research (4th ed.) (pp. 49-76). Boston, MA:  

      Pearson. 

 Boote, D. & Beile, P. (2005). Scholars before researchers: On  

      the centrality of the dissertation literature review in  

      research preparation. Educational Researcher, 34(6), 3-  

      15.  

 

Epistemology 

Reflection Paper 

due 

September 26 

 

 

Positionality and Ethics in Research 

Why is it important to recognize my positionality in research? How do 

ethics affect my writing and research inquiry? 

  

 Rallis & Rossman Chapter 4 “Being an Ethical Inquirer: 

Staying Alert on the Road” 

 Rallis & Rossman Chapter 7 “Things to Consider in Writing: 

Staying in the Right Lane” 

 Harrison, J., MacGibbon, L., & Morton, M. (2001). Regimes  

      of trustworthiness in qualitative research: The rigors of    

      reciprocity. Qualitative inquiry, 7(3), 323-345. 

 Jafar, A. J. (2018). What is positionality and should it be  

      expressed in quantitative studies? Emerg Med J, 35, 323- 

      324. 

 

Case Study Write-

Up due 

October 3 

 

 

The Goodness of Research  

What constitutes a sound research study? 

 

 Rallis & Rossman Chapter 5 “Constructing Conceptual 

Frameworks: Building the Route” 

 Rallis & Rossman Chapter 6 “Designing the Inquiry Project: 

Finding ‘True North’” 

 Tracy, S. J. (2010). Qualitative quality: Eight “big-tent”  

      criteria for excellent qualitative research. Qualitative  

      Inquiry, 16(10), 837-851. 

 Moss, P., Philips, D.C., Erickson, F., Floden, R., Lather, P. &  

      Schneider, B. (2009). Learning from our differences: A  

      dialogue across perspectives on quality in education  

      research. Educational Researcher, 38(7), 501-517. 

 

Guest Faculty: Dr. Tran-Parsons, Principal Lecturer 

 

 



October 10 

 

 

Studying Faculty, Leadership, & Students 

How does research and theory help us study individuals’ realities? 

 

 Levin, J. S., & Aliyeva, A. (2015). Embedded neoliberalism  

      within faculty behaviors. The Review of Higher Education, 

      38(4), 537-564. 

 Kezar, A., & Lester, J. (2010). Breaking the barriers of  

      essentialism in leadership research: Positionality as a  

      promising approach. Feminist Formations, 22(1), 163–185. 

 Kezar, A. (2010). Rethinking postsecondary institutions  

      for low-income student success: The power of  

      post-structural theory. In Kezar, A. (Ed.), Recognizing      

      and serving low-income students in higher education:   

      An examination of institutional policies, practices, and        

      culture (pp. 3-25). New York: Routledge. 

 O’Meara, K. (2015). A career with a view: Agentic  

      perspectives on women faculty. The Journal of Higher  

      Education, 86(3), 331-359. 

 

Case Study Analysis 

due 

October 17 

 

 

Studying Different Institutional Environments 

How does research and theory help us to study different contexts? 

 

 Hamer, J. F., & Lang, C. (2015). Race, structural violence,    

      and the neoliberal university: The challenges of  

      inhabitation. Critical Sociology, 41(6), 897-912. 

 Garcia, G. A. (2017). Defined by outcomes or culture?  

      Constructing an organizational identity for Hispanic- 

      serving institutions. American Educational Research  

      Journal, 54(1_suppl), 111S-134S. 

 Gill, P.W. & Harrison, L.M. (2018). The completion agenda  

      impact on student affairs practice in community colleges.  

      Community College Journal of Research and Practice,  

      42(11), 797-811. 

 

  

October 24 Socialization into Academia 

What are some issues to consider as I develop as a 

scholar/practitioner?  

 

 Baker, V., Pifer, M., & Griffin, K. (2014). Mentor-protégé fit:  

      Identifying and developing effective mentorship across    

      identities in doctoral education. International Journal for  

      Researcher Development, 5(2), 83-98. 

 Hall, L., & Burns, L. (2009). Identity development and  

      mentoring in doctoral education. Harvard Educational  

      Review, 79(1), 49-70. 

 Baker, V. L., & Lattuca, L. R. (2010). Developmental  

      networks and learning: Toward an interdisciplinary  

      perspective on identity development during doctoral   

Mini Research 

Prospectus due 



      study. Studies in Higher Education, 35(7), 807-827. 

 Saunders, D. B., Kolek, E. A., Williams, E. A., & Wells, R. S.  

      (2016). Who is shaping the field? Doctoral education,  

      knowledge creation and postsecondary education research  

      in the United States. Higher Education Research &  

      Development, 35(5), 1039-1052. 

 

October 31 Critical Perspectives 

How can we problematize higher education structures and policies? 

 

 Ladson-Billings, G. (2009). Just what is critical race theory  

      and what’s it doing in a nice field like education? In  

      Taylor, E., Gillborn, D., & Ladson-Billings, G. (Eds.),  

      Foundations of critical race theory in education (pp. 15-  

      30). New York, NY: Routledge. 

 Bernal, D. D. (2002). Critical race theory, Latino critical  

      theory, and critical raced-gendered epistemologies:  

      Recognizing students of color as holders and creators of  

      knowledge. Qualitative Inquiry, 8(1), 105-126. 

 Patton, L. D. (2016). Disrupting postsecondary prose: Toward  

      a critical race theory of higher education. Urban  

      Education, 51(3), 315-342. 

 Harper, S. R. (2012). Race without racism: How higher  

      education researchers minimize racist institutional  

      norms. The Review of Higher Education, 36, 9-29.  

 

November 7 Alternative Research Approaches 

What are some methodological approaches to studying higher 

education? 

 

 Iverson, S. V. (2012). Constructing outsiders: The discursive  

      framing of access in university diversity policies. The  

      Review of Higher Education, 35(2), 149-177. 

 Miller, R. A., Jones, V. A., Reddick, R. J., Lowe, T., Franks  

      Flunder, B., Hogan, K., & Rosal, A. I. (2018). Educating  

      through microaggressions: Self-care for diversity  

      educators. Journal of Student Affairs Research and  

      Practice, 55(1), 14-26. 

 Denson, N., & Seltzer, M. H. (2011). Meta-analysis in higher  

      education: An illustrative example using hierarchical  

      linear modeling. Denson, N., & Seltzer, M. H. (2011).  

      Meta-analysis in higher education: An illustrative example  

      using hierarchical linear modeling. Research in Higher  

      Education, 52(3), 215–244.Research in Higher Education,  

      52(3), 215–244. 

 

Article Review 

Due 

 

Bring progress on 

prospectus to 

class 

 

November 14 

 

 

ASHE Conference- No Class (Continue work on Final paper) 

 

 

 

 



November 21 

 

 

Learning and Researching with Purpose 

How can I be purpsoseful in my inquiry and writing? 

How can I build meaningful academic relationships? 

 

 Rallis & Rossman Chapter 8 “Knowledge Use: Arriving at 

Your Destination” 

 Baker, V. L., Pifer, M. J., & Flemion, B. (2013). Process  

      challenges and learning-based interactions in stage 2 of  

      doctoral education: Implications from two applied social  

      science fields. Journal of Higher Education, 84(4), 449- 

      476. 

 Lovitts, B. (2005). Being a good course-taker is not enough: a  

      theoretical perspective on the transition to independent  

      research. Studies in Higher Education, 30(2), 137-154. 

 

Final Presentations 

 

 

 

November 28 

 

 

THANKSGIVING- No Class 

 
 

December 5 

 
Final Presentations 

 

Final Paper due at 

11:59 p.m. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Recommended Peer-Reviewed Journals 

 

Community College Review  

Educational Evaluation and Policy Analysis 

Harvard Educational Review  

Higher Education Quarterly  

Hispanic Journal of Behavioral Sciences  

Innovative Higher Education  

Journal of Black Studies 

Journal of College Student Development  

Journal of College Student Retention: Research, Theory & Practice   

Journal of Community College Research and Practice 

Journal of Higher Education Policy and Management   

Journal of Hispanic Higher Education  

Journal of Latinos and Education  

Journal of Negro Education 

Journal of Student Affairs Research and Practice  

New Directions for Adult and Continuing Education  

New Directions for Community Colleges  

New Directions for Higher Education  

New Directions for Institutional Research  

New Directions for Student Services  

Race Ethnicity and Education 

Review of Educational Research 

Teachers College Record 

The Journal of Higher Education  

The NASPA Journal  

The Review of Higher Education 

 


